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CHAPTER I 
INTRODUCTION 
Rationale.--Today one of the basic purposes of education is 
"to enable the child to meet more effectively situations involving 
social relations, especially those social relations which have been 
determined as vital. These vital social relations are of two types, 
namely, those situations involving the direct or personal relations 
of the individual to the various immediate groups of which he is a 
member, and those situations in which the individual is concerned as 
only one member of a more remote group.It is assumed that 
individuals, holistically speaking, will experience little difficulty 
in their immediate groups. Problems may arise, however, when groups 
enter situations unfamiliar to them. This decrease in social 
distance tends to bring out well-hidden negative attitudes. Racial 
integration is one example. 
Racial integration and segregation have been problems of ours 
for quite some time. In the past few years we have witnessed some 
honest attempts to find solutions to some of these problems. In the 
wake of the Supreme Court's 1954 school desegregation decision, and 
more recently in the wake of the token implementation of the same, much 
■*-J. Murray Lee and Doris May Lee, The Child and His Curriculum 
(New York: Appleton-Century-Crofts, Inc., 1950), p. 309. 
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has been said in regards to how all of this has affected the attitudes 
of the youngsters who ventured into these new situations. That the 
attitudes which Negro youths have about themselves, as well as the 
attitudes which white youths have about themselves, affect signifi¬ 
cantly their behavior patterns which cannot be taken lightly. It would 
be safe to say that the Negro's attitude about himself has probably 
affected his behavior in a more serious manner, especially as he 
attempts to formulate a realistic and healthy self-concept, than has 
the white's attitude about himself affected his behavior--although 
the latter has more often than not developed an unrealistic self- 
concept . 
One of the clearest differences between Negro and 
white is that society in the contemporary United 
States continually tells the groups that they are 
different. Not only are the groups different, but 
the Negro group is considered inferior to the white 
group. This message has been communicated in dif¬ 
ferent ways via different social media ever since 
the Negro was first brought to America. It is 
obvious that this kind of differential social commu¬ 
nication is going to have a differential imprint on 
the personality. As Allport asks: . . . what would 
happen to your own personality if you heard it said 
over and over again that you were lazy, a simple 
child of nature, expected to steal and have inferior 
blood. Suppose this opinion were forced on you by 
the majority of your fellow-citizens. And suppose 
nothing you could do would change this opinion 
because you happened to have a black skin.^ 
The controversy over the Court's decision concerning segregation 
O 
is touched with deep-seated emotions. Can attitudes and opinions 
•^Gordon W. Allport, The Nature of Prejudice (Reading, Mass.: 
Addison Wesley Publishing Co., Inc., 1954), p. 142. 
O 
Harry S. Ashmore, The Negro and the Schools (Chapel Hill, 
1954), pp. 132-39. 
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which govern a people's behavior be changed? If so, to what extent? 
Thurstone^ has demonstrated that attitudes can be changed by seeing 
a single movie, and that the change persisted for as long as a year 
p 
and a half. Mussen found that increase or decrease in prejudice 
seems to be a relation of personality structure and not of intimate 
contact. Whatever the effect of the Court's decision, attention 
should be directed to the fact that: (1) the Court's decision alone 
will not produce a change; (2) the final burden and responsibility 
for our schools rests on the local citizens who operate and support 
our school; (3) it is the people themselves who must translate laws 
into everyday practice. Therefore, there is a need for schools to 
improve their services in developing democratic social attitudes, 
for attitudes are "theoretically a component of all behavior, overt 
or covert. 
Before Negroes can assume a role in a desegregated American 
culture, important changes in the ego structure of Negro students 
must first take place. They must shed feelings of inferiority and 
self-derogation, acquire feelings of self-confidence and racial 
pride, develop realistic aspirations for occupations requiring 
greater education and training, and develop the personality traits 
•'■Ruth C. Peterson and L. L. Thurstone, Motion Picture and the 
Social Attitude of Children (New York, 1933), pp. 35-8. 
2 
Paul H. Mussen, "Some Personality and Social Factors Related 
in Children's Attitudes Toward Negroes," Journal of Abnormal and 
Social Psychology (July, 1950), pp. 423-41. 
%. H. Remmers, Introduction to Opinion and Attitude Measure- 
ment (New York, 1954), p. 3. 
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necessary for implementing these aspirations. 
Racial integration, of course, is no panacea for the Negro 
child's personality difficulties. In the first place, it tends to 
create new problems of adjustment, particularly when it follows in 
the wake of community conflict. Second, it cannot quickly overcome 
various longstanding handicaps which Negro children bring to school 
"such as their cultural impoverishment, their helplessness or apathy 
toward learning and their distrust of the majority group and their 
middle class teachers," nor can it compensate for "oversized classes, 
inappropriate curriculum, and the like."'*' A racially integrated 
school offers the Negro student his first taste of social equality 
and his first experience of first-class citizenship. Here he can 
realize the stimulating effect of competition with white students 
and can use them as realistic yardsticks in measuring his own worth 
and chances for academic and vocational success. 
It is reasonable to anticipate that whites will show prejudice 
and continue to discriminate against Negroes long after desegrega¬ 
tion accords them equal legal status in the educational system. No 
child is born social, in the sense that he can get along well with 
others. He must mearn to make adjustments to others, and this 
ability can be acquired only as a result of opportunities to be 
with all types of individuals, especially during the years when 
socialization is an important phase of the child's development. Like 
■*"Harry Passow, Education in Depressed Areas (New York: Bureau 
of Publication, Teachers College, Columbia University, 1964). 
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all development, this requires planning and guidance on the part of 
those who are in charge of the child, if the most desirable results 
are to be achieved. In order to guide, one must be more knowledge¬ 
able than those who are to be guided. A very deep awareness of this 
fact prompted the writer to attempt research in the area of social 
attitudes that slow down racial integration. 
Evolution of the problem.—The writer became interested in 
attitudes toward integration some six years ago while teaching a 
social studies class at one of the Atlanta Public high schools. The 
class was deep in a discussion dealing with social problems, having 
discussed the pros and cons. All of the students, except one, 
stated that they would like to see improvements in racial relations 
in general. The fact that one student in this particular class felt 
that improvements in ract relations were not needed, led to a con¬ 
sideration of the question of how many school age youth shared those 
feelings. In discussing the idea with colleagues it became evident 
that the term race relations in general was too broad for objective 
study but the term could be made more specific and a useful study 
could be made of attitudes toward various aspects of race relations. 
Contribution to educational knowledge.--The data in this 
study will provide a basis for a better understanding of some of the 
problems of race relations, especially those which evolve from school 
integration. 
The writer feels that the more knowledge of the students' 
attitudes toward racial integration the educators have at their 
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command, the better they will know how to assist the students and 
teachers in adjusting to some of the current changes. 
Statement of the problem.--The problem involved in this study 
was to determine the difference in expressed attitudes toward racial 
integration among Negro high school students who have been in and 
out of integrated schools and those who have never attended an 
integrated school. 
Purpose of the study.--The major purpose of this research 
was to ascertain the attitudes toward racial integration of three 
selected groups of Negro students. The research sought to answer 
these questions: 
1. What are the educational levels of the parents? 
2. What are the occupations of the parents? 
3. What are the annual income ranges of the parents? 
4. What are the vocational plans of the students? 
5. What are the attitudes of Negro students toward 
racial integration? 
6. What are the differences in the attitudes of the 
three groups toward racial integration? 
Limitations of the study.--This study involved selected students 
from grades eight through twelve in the David T. Howard, Murphy, Bass, 
Grady, Southwest, and West Fulton High Schools of Atlanta, Georgia. 
The instrument used, Purdue Master Attitude Scale, has certain inherent 
limitations. One of the most frequently discussed is that relative to 
the ease with which faking is possible. When utilizing such instru¬ 
ment one needs to be aware of the subjects' tendencies to give 
7 
socially accepted responses. The writer chose this instrument in 
spite of its limitations because it was one of the best available for 
the purpose and the subjects of this study. 
Definition of terms.--The important terms which are used in 
this study are defined below: 
1. Attitude - A way of thinking, acting or feeling 
in a particular consistent manner. 
2. Behavior - All the responses and reactions of an 
individual. His behavior includes his thoughts, 
needs, feelings, et cetera.^ 
3. Desegregation - The abolishment of the practice 
of segregating Negroes from whites.^ 
4. Status - The position which a person occupies in 
society as a part of it with certain rights and 
limitations.^ 
Locale and period of study.--This study was conducted at 
David Talifero Howard High School, Atlanta, Georgia, during the Spring 
of 1966. Howard High School is located in the northeast section of 
Atlanta. 
Method of research.—The descriptive survey method of research, 
employing the use of The Purdue Master Attitude Scale, and a specially 
■'‘Aaron Q. Sartin, Alvin J. North, Jack R. Strange, et al., 
Psychology: Understanding Human Behavior (New York: McGraw-Hill 
Book Company, 1958), p. 416. 
^Ibid., p. 420. 
%illiam 0. Stanley, et al., Social Foundations of Education 
(New York: The Dryden Press, 1956), p. 170. 
^Sartain, op. cit., p. 429. 
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designed Survey Sheet to obtain background information on the parents 
of these students. 
Subjects and materials.--The subjects of this research were 
90 students, of which 60 are presently enrolled in the David T. Howard 
High School. The students were from three selected categories: (a) a 
group of thirty students who had attended all white schools for vary¬ 
ing periods of time and decided voluntarily to resume their studies 
at David T. Howard, (b) a group of students randomly selected from a 
population which had not experienced school attendance in an integrated 
situation, and (c) a group of 30 students who transferred to integrated 
schools and remained. 
Materials used to collect the data were the following: 
1. Attitude Scale pertinent to this study. 
2. A specially designed survey sheet. 
Research procedure.--The procedural steps used in conducting 
this study were as follows: 
1. The writer's proposal to do this study was discussed 
with Dr. F. W. Sullivan, Principal of David T. Howard 
High School. He was very enthusiastic about the 
study and the possibility of results being useful in 
meeting the needs of our students in a changing 
society. Dr. Sullivan immediately approved the study 
and placed his resources at the writer's disposal. 
2. Related literature germane to this study was reviewed, 
summarized, and is presented in this chapter. 
3. The researcher prepared a specially designed survey 
sheet that was used to get background information on 
the subjects. This survey sheet was approved by the 
researcher's advisor. 
4. The writer's advisor approved the use of The Purdue 
Master Attitude Scale. 
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5. The researcher secured the names and grade levels of 
the 30 subjects who had previously attended David T. 
Howard High School and had returned. These students 
were administered the Attitude Scale aforementioned 
and responded to the Survey Sheet. 
6. The writer randomly selected 30 students from grades 
eight through twelve and administered the Attitude 
and Survey Sheet. 
7. The researcher sought and found 30 students who were 
previously enrolled in Howard High School but since 
have enrolled in Bass, Grady, Southwest, West Fulton, 
and Northside High Schools. It was necessary to contact 
these subjects by phone and have visits and arrange 
appointments in order to administer the test to them. 
The parents and students were very cooperative in that 
the writer was able to administer the attitude scale 
and the Survey Sheet to about five subjects each time 
he went into the Kirkwood, Edgewood, and Fourth Ward 
.areas. 
8. All data were compiled in accordance with the 
objectives of this study and are presented in the 
thesis with computations, analysis, comparisons and 
interpretations pertinent to this study. 
Survey of related literature.--The literature considered 
pertinent to this study of attitudes toward racial integration 
particularly in academic and social situations follows: 
Cuber gives this pertinent discussion of attitudes. An atti¬ 
tude is, first an orientation or a tendency to act "in some way toward 
some person or situation or object or idea." Stated crudely, atti¬ 
tudes amount to likes and dislikes, attractions and repulsions, 
interests and apathies. They have a basis in original nature as all 
behavior does, but take specific form through socialization. The 
attitude should always be distinguished from the overt behavior related 
to it.'*' 
^John F. Cuber, Sociology, A Synopsis of Principles (New York: 
Appleton-Century-Crofts, Inc., 1959), p. 238. 
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Cuber continues by stating that there is no way whereby 
attitudes can rise in a person except by learning them. However, 
attitudes may have their origin from several sources. 
It is a common mistake to assume that some one 
experience or occasion is the sole source from which 
one acquires a given attitude. While it is possible 
to acquire an attitude as a result of one, often 
dramatic, unit of experience, most attitudes are 
built up gradually over relatively long periods of 
time, and are derived from and through many different 
kinds of experiences. A basic attitude toward the 
members of another race is a case in point. 
2 
Carson conducted a study to test the hypotheses that atti¬ 
tudes toward an object or situation may be changed by altering a 
person's perception of the object relative to values and goals. The 
basic idea was that if an object becomes perceived as a means of 
attaining goals that a person values, then his attitudes toward this 
object will become more favorable. 
Two groups of college students were used as subjects--an 
experimental and a control group. Both were given an attitude scale 
designed to measure their attitudes toward allowing Negroes to move 
into previously all white situations, neighborhoods, etc. The 
subjects varied in attitude all the way from those who were opposed 
to those who were favorable toward Negroes in this regard. In 
addition, the subjects were given a questionnaire consisting of 
twenty-five value items, such as being broad-minded, all persons 
■*Tbid., pp. 238-240. 
2 
E. R. Carson, "Attitude Change Through Modification of Atti¬ 
tude Structure," Journal of Abnormal and Social Psychology, LII (1956), 
256-261. 
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having the chance to realize their potentialities, etc. 
The results of this experiment, which used discussion essay, 
as well as an attitude scale, showed that the written exercise and 
discussion brought about more favorable attitudes toward Negroes. 
And as in other studies the greatest changes in attitudes were found 
in those who did not hold extreme attitudes toward integration. 
The Maryland Commission on Interracial Problems and Relations'*' 
told its story after the first year of integration in the Baltimore, 
Maryland public schools. Baltimore abolished compulsory racial 
segregation in the fall of 1953 before the Supreme Court implemented 
its May 17, 1954 decision. Desegregation was applied to the entire 
public school system and it was sone without any special preparation 
for teachers or students. 
The school officials have reported these findings: (1) there 
were no school or classroom problems inherent in integration; 
(2) whether a teacher liked mixed classes or not, he had his educa¬ 
tional guides and standards to follow, therefore, his work remained 
basically the same; (3) the fears of health behavior and social 
problems were groundless fears, the academic is "open to some 
questions." Although no white child suffered from integration, 
academic standards were not lowered, and (4) some fears can be dis¬ 
pelled through actual experience of integration. 
Many studies have been conducted in areas affected by the 
1954 Supreme Court decision. Many publications have focused on the 
^Maryland Commission on Interracial Problems and Relations, 
Desegregation, The Baltimore Commission on Human Relations, 1955. 
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desegregation of public schools, but few studies have been conducted 
on the attitudes toward racial integration. 
Thayer points out that as a social problem, the transition 
from a segregated situation to an open one is extremely complicated. 
The segregationist tends to ignore the affects of segregation upon 
the attitudes of white and Negro children alike, but particularly 
the Negro.^ Negative attitudes toward racial integration are not 
limited to the white students in the high schools. These attitudes 
have been found to exist among the faculties as well. 
When Ganerke made a study of attitudes toward racial integra¬ 
tion, he found the general atmosphere was not comfortable in the 
mixed school and that some of the faculty showed prejudice. Negro 
students may fall behind in school subjects as one result of the 
unreality of "separate but equal" education. 
In 1956, The National Opinion Research Center asked a 
representative sample of whites: "Do you think white students and 
Negro students should go to the same schools or to separate schools?" 
O 
Responses approving the same schools constituted 61 per cent. 
The Gallup Poll in 1959 asked a representative sample of 
northern white parents the following questions: "Would you yourself 
have any objections to sending your children to a school where a few 
^V. T. Thayer, "The Role of the School in American Society," 
School and Society, LXXXVII (November, 1959), 469-71. 
^W. E. Ganerke, "The Decision and the Children," Journal of 
Public Law, XVII (January, 1955), p. 142. 
3 
Herbert H. Hyman and Paul B. Sheatsley, "Attitudes Toward 
Segregation," Scientific American, CXCV (December, 1956), 35-39. 
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of the students are colored," and also "... where one-half of the 
children are colored?" Their responses are reported thus:'*" 
A Few One-Half 
Colored Colored 
Objection 77o 587, 
No objection 92% 357c 
Undecided 1% 7 T, 
Stewart Alsop and Oliver Quayle asked a representative sample 
of northern white adults: "What do you think of the Supreme Court 
decision on school integration?" Seventy-five per cent approved of 
the decision and 257» disapproved. They also asked: "Suppose you 
yourself had school-age children, other things being equal, would 
you prefer that they went to integrated schools, all white, or would 
it make no difference to you?" The following distribution of stated 
O 
preferences is reported-. 
Integrated 177» 
All white 427, 
No difference 417, 
The Gallop Poll and Alsop-Quayle Poll seem to indicate that 
there was very little, if any, change in the attitudes of northern 
whites toward school integration from 1959 through 1963. 
Research revealed to the writer that there has not been much 
written which specifically addresses itself to the immediate thesis; 
however, some significant and valuable studies have been made on 
attitudes and how they reflect behavior. 
■*"'Mixed School: How Northern Parents Feel," U. S. News and 
World Report, March 23, 1959. 
o 
Stewart Alsop and Oliver Quayle, "What Northerners Really 
Think of Negroes, Saturday Evening Post, September 7, 1963, pp. 17-21. 
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In an extended treatise on the Negro, Kardiver and Oversey 
explain that "continuous childhood frustrations, plus pressures to 
adopt to a white culture, coupled with an inability to achieve 
standards, result in personality which, among other things, is devoid 
of confidence in human relations. It reflects a loss of efficiency 
also by virtue of its preoccupation with factors that have a prior 
claim to attention. These investigators believe there is a basic 
Negro personality which is a caricature of the corresponding white 
personality. Realistically, of course, a liberal person or a bigot 
may be either white or black and whichever is representative, we 
assume similarity in attitudes and action patterns. Certain feeling 
reactions, such as inferiority, and certain impulses toward environ¬ 
ment, such as hostility, which end in response patterns of withdrawal, 
avoidance, or aggression may appear; if it is true, more frequently 
within the Negro than within the white group caste arrangements are 
not without effect. If, however, we use this basis to refer to a 
unit personality which is Negro, there is the implicit assumption 
that expressed behavior is a reflection of personality. 
The writer found many comments about the role of self concept 
in achievement but very few deliberate experimental studies aiming 
toward changing such an image. The study by Campbell Yarrow and 
Yarrow "suggests that an integrated camp experience did have a 
significant effect on the self perceptions of children, in particular 
^Virgil A. Clift, Negro Education in America (New York: 
Harper and Row Publishers, Inc., 1962). 
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of Negro children."''" The permanence of this change, however, would 
depend in large part on the support for such change on the return 
home. This can probably be borne by the students that went to an 
integrated school and returned to a segregated school. Studies of 
school desegregation have shown tendencies toward better school 
achievement on the part of the Negro student, but so far relatively 
little has been done to explore either the changes in self-concept 
that might have occurred or the causes for such changes. 
In fact, some indications are that integration actually 
lessens the Negro student's view of himself; that, Negroes growing up 
in segregated communities and attending segregated schools tend to 
have higher appraisal of Negroes in general, according to Campbell.^ 
This supports, too, the finding of Campbell Yarrow and Yarrow that 
in the initial stages of the camp experiences, Negro children were 
highly tenative and withdrawn, expressing most often the fear that 
the other Negro children would not behave properly. 
"Behavior," state Clift, Anderson, and Hallfish, "may or may 
not with certainty reflect an inner self. It may be an accommodation 
to the particular field of operation. The northern-born and reared 
Negro, when in the South, conforms with the controls operative at the 
moment; but in the more permissive environment of the North the same 
individual is more free to behave in terms of the dictates of the true 
■'■John D. Campbell, Leon J. Yarrow, and Marian Yarrow, "A 
Study of Adaptation to a New Social Situation," The Journal of 
Social Issues, Vol. 14, No. 1, 1958, pp. 3-59. 
^Ibid. 
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self-system. He may then be very unlike his southern-born counter¬ 
part who occupies the same status position. Sullivan refers to 
learned accommodations in behavior as the sub-personality. That is, 
there is an adjustment to the assumed demands of a specific group. 
Such adjustment may demand that consciously held convictions be held 
in temporary abeyance. Further, since there are caste differences 
between comparable groups, reference to a generalized Negro person¬ 
ality is questionable."'*' 
The human personality is a bundle of dynamic forces about 
which we have many conjectures and few certainties. Like the inner 
particles of the atom, which are seen only by the shadow, they cost, 
so we have only the shadows of the workings of the human psyche. We 
are not always sure, and certainly not always in agreement, as to 
what these shadows represent. But whatever components there may be 
to personality, in the words of Park and Burgess, "it is an organiza¬ 
tion of traits and attitudes of which the individual's conception of 
O 
himself is center." 
There are unresolved differences of opinion among psycholo¬ 
gists as to the sources of behavior. Whatever it is that impels an 
individual to act or not to act, a significant role is played in this 
determination by what the person thinks about himself.^ He may be 
■^Virgil A. Clift, Negro Education in America (New York: 
Harper and Row Publishers, 1962). 
o 
William C. Kuaraceus, et al., Negro Self-Concept (New York: 
McGraw-Hill Book Company, 1965), p. 11. 
%bid. 
17 
able to tell us something about his view of himself, or he may be able 
to tell us very little. What he tells us may be what he really 
thinks, or it may be a selective version for a particular public; on 
what appears to be safer ground, he may reveal a different version 
of what he thinks he is. 
"Between the private feelings and public actions of any 
individual there is almost always a noticeable disparity. This 
difference is produced by factors which shape the extent and ways in 
which the private feelings are public expressed. Almost always some 
force, such as law, custom, conscience, superego, or community norms, 
urges or forces the individual to compromise. As a result, what the 
individual does in public is always different than what he would have 
done had he been able to express his private feelings without inter¬ 
ference from himself or others."'*' 
(Princeton 
elvin M. Tumin, 
, New Jersey: 
Desegregation, Resistance and Readiness 
Princeton University Press, 1958), p. 83. 
CHAPTER II 
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 
Introductory statement.—The purpose of this chapter is to 
present the data which have been compiled as a result of the analysis 
of The Purdue Master Attitude Scale Form A, and a survey sheet. 
The data for the research were secured from The Purdue Master 
Attitude Scale Form A and a specifically designed Survey Sheet to 
determine the economic, educational and occupational background of the 
parents of the students who participated in this study. The number of 
children in the families of the subjects and the vocational plans of 
the subjects involved in the three groups studied also came under the 
scrutiny of the researcher. 
The educational level of the parents.—Table 1 shows the 
distribution of parents according to the highest grades completed in 
school. Groups A, B, and C are shown in separate columns. 
It is observed that the majority of the parents of Group A 
students had formal training at or beyond the 10th grade level. 
Parents of two of the students comprising this group, dropped out of 
school at the 5th grade level. The parent of only one student 
indicated college training. Fifty-six and six tenths per cent of 
these parents states that they had received formal education at or 




EDUCATIONAL LEVEL OF THE PARENTS OF THE NINETY SUBJECTS 
Group A Group B Group C 
Grade Level Number Per Cent Number Per Cent Number Per Cent 
3rd 0 0.00 0 0.00 1 3.33 
4 th 0 0.00 0 0.00 0 0.00 
5 th 2 6.67 0 0.00 0 0.00 
6 th 1 3.33 1 3.33 0 0.00 
7 th 4 13.33 2 6.67 1 3.33 
8 th 3 10.00 1 3.33 3 10.00 
9 th 0 0.00 2 6.67 0 0.00 
10th 3 10.00 4 13.33 3 10.00 
11th 6 20.00 3 10.00 7 23.33 
12th 10 33.34 14 46.67 12 40.00 
College or Above 1 3.33 3 10.00 3 10.00 
Totals 30 100.00 30 100.00 30 100.00 
X2 = 5.94 
Group B - No parent in Group B indicated less than a 6th grade 
education. Almost i 67 per cent of the parents gave evidence that they 
had formal training at and l above the 11th grade level. Three of them 
indicated college level education. 
Group C - While the parent of one member of this study group 
dropped out of school at the third grade level, more than 73 per cent 
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of these parents said that they were educated at or beyond the 11th 
grade level. Three parents had college level training. 
It is apparent that the parents of students involved in this 
investigation possessed relatively high amounts of formal schooling. 
This is true when considering the three groups separately and as a 
total group. Groups A, B, and C did not differ from each other to 
any significant extent. 
Occupations of parents.--The occupations held by the parents 
of the subjects are shown in Table 2. As seen from the table, the 
occupations have been classified as professional, semi-professional, 
clerical and sales, service, skilled, semi-skilled, and unskilled. 
An unemployed category was added to include those persons who had 
been out of work for six months or longer even though they were able 
to work. 
It appears from the table that the parents of children in 
Groups A, B, and C followed similar patterns in their job classification. 
The majority of the parents were employed in service and unskilled 
occupations. This is interesting in light of the fact that the educa¬ 
tional levels of these persons were higher than that found in the 
general population. Over 80 per cent of these parents were employed 
in the very lowest paying jobs. 
A crucial issue here is what effect persons with relatively 
good training and low occupational levels have upon the attitudes and 
values of their children. Since it is generally believed that atti¬ 
tudes are learned and the greatest influence upon this learning is 
the home and the community, one sees reasons to suspect that 
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offsprings of the parents in this group will be pessimistic and show 
little faith in society's ability to solve its social problems. 
TABLE 2 
OCCUPATIONS OF PARENTS 
Group A Group B Group C 
Occupation Number Per Cent Number Per Cent Number Per Cent 
Professional & 
Managerial 2 6.66 1 3.33 0 0.00 
Semi- 
Professional 2 6.66 0 0.00 0 0.00 
Clerical & Sales 2 6.66 2 6.66 4 13.32 
Service 13 43.29 14 46.62 14 46.62 
Skilled 5 16.65 2 6.66 1 3.33 
Semi-skilled 1 3.33 0 0.00 6 19.98 
Unskilled 2 6.66 7 23.31 2 6.66 
Unemployed 3 9.99 4 13.32 3 9.99 
Totals 30 100.00 30 100.00 30 100.00 
X2 = 2.25 
When considering the differences among the three groups of 
parents on this variable it is readily evident that similarity 
prevails. Therefore, any difference found in the attitudes of the 
children cannot be attributed to the occupations of parents. 
The annual salary of parents.--Ten per cent of the parents in 
Group A earned less than $2,000 annually. Sixty-three per cent stated 
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that the family income was over $2,000, but less than $4,000. The 
annual salary of one parent was in the $7,000 and over bracket (see 
Table 3). 
TABLE 3 
ANNUAL SALARY RANGE OF PARENTS OF THE NINETY SUBJECTS 
Annual 
Salary Range 
Group A Group B Group C 
Number Per Cent Number Per Cent Number Per Cent 
$1,000 - $1,999 3 9.99 8 26.64 8 26.64 
$2,000 - $2,999 13 43.29 7 23.31 3 9.99 
$3,000 - $3,999 6 19.98 6 19.98 6 19.98 
$4,000 - $4,999 5 16.65 7 23.31 4 13.32 
$5,000 - $5,999 2 6.66 2 6.66 0 0.00 
$6,000 - $6,999 0 0.00 0 0.00 7 23.31 
Over $6,999 1 3.33 0 0.00 2 6.66 
Totals 30 30 30 
X2 = 2.64 
Twenty-seven per cent of the parents in Group B earned less 
than $2,000 annually. Forty-three per cent earned between $2,000 and 
$3,999. No parent in this group gave earning rates that totaled more 
than $5,999 yearly. 
Almost twenty-seven per cent of the parents in Group C reported 
annual incomes that were less than $2,000. Thirty per cent of them 
gave family earnings of over $2,000 but less than $4,000 per year. 
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Another thirty per cent of these parents reported yearly incomes in 
excess of $6,000. 
The three groups did not differ significantly in the amount of 
money available for each family. On the basis of similarities found 
among the groups, it may be stated that the subjects grew up in home 
environments which were quite alike. This suggest that a closer look 
must be made of the students themselves. Differences could be found 
in the student groups that cannot be traced directly to some aspect 
of the observable environment. Phenomenological psychology assures us 
that the individual's perception of his field is an important influence 
over his behavior. Operating from a phenomological frame of reference, 
one may speculate that the members of these three groups could have 
perceived their environments quite differently and therefore could 
differ in respect to their attitudes toward some function of society. 
Vocational plans of students.--Gordon Allport has hypothesized 
that the plans for the future tell more about the individual's 
behavior than does knowledge of the past. With this in mind, the 
students were asked for their vocational plans. Since schooling is 
so closely involved in vocational preparation, it was believed that 
some relationship may exist between school integration and vocational 
plans. These data are presented in Table 4. 
Forty-six per cent of the students in Group A chose careers 
classified as professional and managerial. Twenty per cent of them 
elected to go into service occupations and almost twenty-four per cent 
were either undecided about vocational plans but had several plans in 
mind or had not thought in terms of future work. 
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TABLE 4 
VOCATIONAL PLANS OF STUDENTS 
Occupational Group A Group B Group C 
Classifications Number Per Cent Number Per Cent Number Per Cent 
Professional & 
Managerial 14 46.7 19 63.4 17 56.6 
Clerical & Sales 1 3.3 7 23.3 5 16.7 
Service 6 20.0 4 13.3 1 3.3 
Skilled 2 6.7 0 0.0 0 0.0 
Undecided 7 23.3 0 0.0 7 23.4 
Totals 30 100.0 30 100.0 30 100.0 
X2 = 19.82 
The students who formed Group B had definite plans for their 
future jobs. More than sixty-three per cent of them planned to train 
for professional or managerial positions. Twenty-three per cent of 
them chose jobs listed in the clerical and sales family of occupations, 
while almost fourteen per cent of the students in this group gave 
evidence of future entrance into the field of service occupations as 
a means of livelihood. There were no undecided students in this 
segment of the total study group. 
More than fifty-six per cent of the participants in Group C 
indicated a desire to enter labor fields at the professional or 
managerial level. Almost seventeen per cent of them chose future jobs 
in the area of clerical and sales, while twenty-three and four tenths 
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per cent of them were in the process of finalizing a decision on one 
of several positions or had done no thinking about how they would 
support themselves as adults in society. 
Attitudes of students who never attended an integrated school.— 
The researcher felt that it would be interesting and of great value 
to know the attitudes toward integration held by students who did not 
elect to leave their segregated schools to attend a newly integrated 
one which was in their community school. It is realized that there 
could be numerous reasons for an individual's refusal to change from 
a customary mode of behavior to adopt a completely new pattern. 
However, knowledge of the attitudes toward integration held by these 
students may indicate something about the probability that their 
actions were influenced by a preference or a lack of preference for 
integration. 
To ascertain the attitudes of the student sample that remained 
in the segregated school, the Purdue Master Attitude Scale was 
administered to the 30 subjects comprising this group. The manner in 
which they responded to the 17 items in the scale may be viewed in 
Table 5. As seen from the data presented in the table, the majority 
of the students were optimistic about the effects of integration upon 
the social order. A high percentage of the students agreed with such 
scale items as "has unlimited possibilities," "will solve some of 
humanities greatest problems," "is practical and will be all right in 
some cases." There was less agreement on items which indicated that 
integration was the solution to all of man's problems and to those 
which implied that success was certain. It appears that this group 
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was optimistic about the prospects for the future but there was not a 
100 per cent endorsement of integration as a utopia. 
TABLE 5 
NUMBER AND PERCENTAGE OF AGREEMENT AND DISAGREEMENT 
WITH STATEMENTS PERTAINING TO RACIAL INTEGRATION 
AS EXPRESSED BY THE STUDENTS WHO NEVER 
ATTENDED AN INTEGRATED SCHOOL 
Agree Disagree 
Racial Integration Number Per Cent Number Per Cent 
1. Will bring lasting satisfaction 16 53.3 14 46.7 
2. Has unlimited possibilities 23 76.7 7 23.3 
3. Will solve some of humanities 
greatest problems 22 73.3 8 26.7 
4. Will be an influence for right 
living 26 86.7 4 13.3 
5. Is sure to be effective 15 50.0 15 50.0 
6. Is a practical basis for future 
planning 27 90.0 3 10.0 
7. Places great emphasis upon fair¬ 
dealing 21 70.0 9 30.0 
8. Has its merits 22 73.3 8 26.7 
9. Cannot do any serious harm 16 53.3 14 46.7 
10. Will be all right in some cases 25 83.3 5 16.7 
11. Cannot meet the demands of a 
complex social order 11 36.7 19 63.3 
12. Will cause too much fiction 5 16.7 25 83.3 
13. Will soon become an object of 





Number Per Cent Number Per Cent 
14. Will proceed to injurious 
limits 9 30.0 21 70.0 
15. Is a disgrace to society 3 10.0 27 90.0 
16. Will destroy our best American 
Institutions 3 10.0 27 90.0 
17. Is perfectly absurd 4 13.3 26 86.7 
It should be noted that a small but significant per cent of 
these students showed very little faith in integration. The research 
is not designed to show whether this lack of faith is due to a dis¬ 
like of integration as a way of life, or, to the lack of faith in 
society to make it work. A look at some of the items in Table 5 
will reveal that 10 per cent of these students felt that integration 
would destroy our best American institutions, 10 per cent felt that 
it was a disgrace to society, and about 15 per cent felt that it will 
cause too much friction. While it may not be necessary to achieve 
100 per cent acceptance before a change can be effected, it is 
important that society be informed about the existence of negative as 
well as positive attitudes. When this awareness is effected, intelli¬ 
gent planning can be facilitated. Forty-three per cent of these 
students showed faith in racial integration by endorsing "integration 
will bring lasting satisfaction" where in forty per cent felt that 
"it will soon become an object of bitter distrust." More than half of 
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this group agreed that integration has its merits and thirty-three 
per cent could accept the idea that racial integration "is perfectly 
absurd." 
Attitudes of students who transferred to an integrated school 
and returned to a segregated school.--The students in this group 
raised a definite question in the writer's mind. Why did they return 
from an integrated school to a segregated one? The researcher was 
aware that there could possibly be as many reasons as there were 
students that returned. Some of the reasons given upon questioning 
were "I just didn't like it"; "The white students were mean to me"; 
"The work was harder"; "I live closer to the Negro High School"; "We 
couldn't take part in social activities"; "We were suspended for 
being tardy three times"; "Too much home work"; and numerous others. 
Those listed, however, are typical examples. 
The responses of this group of students in The Purdue Master 
Attitude Scale revealed some answers which may be more meaningful than 
the answers given above. The responses of this group are found in 
Table 6. 
The researcher found that a very high percentage of the 
students in this group felt that racial integration "will be all 
right in some cases," eighty per cent of these agreed that racial 
integration "is a practical basis for future planning" and "will solve 
some of humanities greatest problems." Having had some exposure to 
racial integration, sixty-six per cent felt that it "will be an 
influence for right living" and places great emphasis upon fair¬ 
dealing. A majority of the students comprising this group endorsed 
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the statements that racial integration "has unlimited possibilities," 
is sure to be effective, and cannot do any serious harm. 
TABLE 6 
NUMBER AND PERCENTAGE OF AGREEMENT AND DISAGREEMENT TOWARD 
RACIAL INTEGRATION AS EXPRESSED BY THE STUDENTS WHO 
ATTENDED AN INTEGRATED SCHOOL AND RETURNED 
TO A SEGREGATED SCHOOL 
Agree Disagree 
Racial Integration 
Number Per Cent Number Per Cent 
1. Will bring lasting satisfaction 13 43.3 17 56.7 
2. Has unlimited possibilities 18 60.0 12 40.0 
3. Will solve some of humanities 
greatest problems 24 80.0 6 20.0 
4. Will be an influence for right 
living 20 66.7 10 33.3 
5. Is sure to be effective 18 60.0 12 40.0 
6. Is a practical basis for future 
planning 24 80.0 6 20.0 
7. Places great emphasis upon fair¬ 
dealing 20 66.7 10 33.3 
8. Has its merits 16 53.3 14 46.7 
9. Cannot do any serious harm 18 60.0 12 40.0 
10. Will be all right in some cases 25 83.3 5 16.7 
11. Cannot meet the demands of a 
complex social order 6 20.0 24 80.0 
12. Will cause too much friction 9 30.0 21 70.0 
13. Will soon become an object of 
bitter distrust 12 40.0 18 60.0 





Number Per Cent Number Per Cent 
15. Is a disgrace to society 8 26.7 22 73.3 
16. Will destroy our best American 
institutions 4 13.3 26 86.7 
17. Is perfectly absurd 10 33.3 20 66.7 
There was an equally high degree of consistency in disagree¬ 
ment with the statements that racial integration "will destroy our 
best American institutions" and "cannot meet the demands of a complex 
social order." Even though these students chose not to remain in an 
integrated school they disagreed with the statements that integration 
"will proceed to injurious limits" and "is a disgrace to society," 
and that it "will cause too much friction." 
The reader can note from this table that the responses of the 
students showed that eighty per cent of the students felt that inte¬ 
gration "will solve some of humanities greatest problems." Contrary 
to some of the verbal responses given by the students in this group, 
a majority or eighty per cent felt that racial integration "is a 
practical basis for future planning." Integration "will be all right 
in some cases" was favorably responded to by eighty-three per cent of 
the students who attended an integrated school and returned to a 
segregated school. 
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On the basis of the responses given by this group, attitudes 
toward integration do not necessarily correspond with the behavior 
or action. Eighty per cent of these students reacted favorably toward 
integration on the basis of the instrument used, however, all of these 
students chose to return to a segregated school. 
Attitudes of students who transferred to integrated school and 
and remained.--The Purdue Attitude Scale was administered to the 30 
students who remained in the integrated schools. On page is a 
table of the 17 items in the scale which will reveal the student's 
responses to the test. 
The table indicated that a majority of the students felt that 
integration "has its merits" and will eventually solve man's greatest 
problem. A very high percentage of the students felt that integration 
could do no serious harm. The student's opinions were divided on such 
items as "will be an influence for right living," "is sure to be 
effective," "has unlimited possibilities," and "places great emphasis 
upon fair-dealing." There was total disagreement that integration 
"will destroy our best American institutions." 
The data from this group of students reveal high percentages of 
disagreement with the following items: 96 per cent did not feel that 
integration "is a disgrace to society," 83 per cent did not feel that 
it will cause too much friction, 83 per cent did not feel that it 
"will proceed to injurious limits," 80 per cent did not feel that it 
"will soon become an object of bitter distrust" and it "is perfectly 
absurd," 76 per cent did not feel that it "cannot meet the demands of 
a complex social order." 
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TABLE 7 
NUMBER AND PERCENTAGE OF AGREEMENT AND DISAGREEMENT 
TOWARD RACIAL INTEGRATION AS EXPRESSED BY THE 
STUDENTS WHO TRANSFERRED TO INTEGRATED 
SCHOOLS AND REMAINED 
Agree Disagree 
Racial Integration 
Number Per Cent Number Per Cent 
1. Will bring lasting satisfaction 17 56.7 12 43.3 
2. Has unlimited possibilities 16 53.3 14 46.7 
3. Will solve some of humanities 
greatest problems 22 73.3 8 26.7 
4. Will be an influence for right 
living 15 50.0 15 50.0 
5. Is sure to be effective 14 46.7 16 53.3 
6. Is a practical basis for future 
planning 20 66.7 10 33.3 
7. Places great emphasis upon fair¬ 
dealing 17 56.7 13 43.3 
8. Has its merits 24 80.0 6 20.0 
9. Cannot do any serious harm 22 73.3 8 26.7 
10. Will be all right in some cases 20 66.7 10 33.3 
11. Cannot meet the demands of a 
complex social order 7 23.3 23 76.7 
12. Will cause too much friction 5 16.7 25 83.3 
13. Will soon become an object of 
bitter distrust 6 20.0 24 80.0 
14. Will proceed to injurious limits 5 16.6 25 83.4 
15. Is a disgrace to society 1 3.3 29 96.7 
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The fact that 56 per cent of the students examined agree that 
integration "will bring lasting satisfaction" indicates that slightly 
more than half of these students possessed this kind of confidence. 
It also indicates that students are divided on the question of 
whether or not integration is a panacea for all of their problems. 
Comparison of scores on attitudes toward integration as 
expressed by Groups A, B, and C.--A comparison of the scores in 
Table 8 of the attitudes of the groups, A, B, and C, reveal that 
ninety-three and seven tenths per cent of the students in Groups A 
and C expressed favorable attitudes toward racial integration and 
eighty per cent of the students in Group C responded favorably. 
Therefore, there seems to be very little difference in the attitudes 
of the three groups. 
The researcher assumes that attitudes or opinions are very 
largely an environmental product as the environment, both immediate 
and intermediate, serve more than any other agency or factor to 
provide and shape the tools that produce and regulate the thought 
process. The level of formal training possessed by the parents and 
the availability of money are prime determinants of immediate 
environments. There is deep awareness on the part of the researcher 
of the many intangibles in a home that have character molding poten¬ 
tial, but these also are controlled by the level of education and 
money to spend with level education occupying the first position. 
An analysis of the expressed attitudes on racial integration 
of the ninety students who comprise this study follows: This group 
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TABLE 8 
A COMPARISON OF SCORES OF ATTITUDES TOWARD RACIAL 
INTEGRATION AS EXPRESSED BY GROUPS A, B, AND C 
Group A Group B Group C 
Transferred to an Transferred to 
Remained in Integrated School An Integrated 
Segregated and Returned to School and 
School Segregated School Remained 
Scores Number Number Number 
9.2 _ 1 
8.7 - - 1 
8.6 1 - - 
8.5 6 3 2 
8.3 1 4 1 
8.1 5 4 7 
7.9 7 1 2 
7.8 - - 1 
7.7 4 4 1 
7.5 - 1 2 
7.3 - 2 1 
7.1 1 1 2 
7.0 1 1 1 
6.8 - 1 1 
6.6 - 1 1 
6.5 - 1 2 
6.2 1 - 1 
6.0 1 - 1 
5.7 - 2 1 
5.5 2 - 1 
5.1 - 1 - 
4.5 - 1 - 
4.3 - 1 - 
3.6 - 1 - 
Favorable 28 93.3% 24 80.0% 28 93.3% 
Unfavorable 2 6.7% 6 20.0% 2 6.7% 
Totals 30 100.0% 30 100.0% 30 100.0% 
*A11 scores below 6.0 are unfavorable 
X2 = 3.63 
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of ninety students really categorized themselves. The groups were 
delimited by their specific kind of behavior. Group A was composed 
of students who chose to remain in an all Negro school, Group B were 
students who left a segregated school to attend an integrated school, 
but later returned to the all Negro school, and Group C were students 
who transferred from the same segregated school to an integrated 
school and remained there. 
The writer felt that persons who reacted to the same situation 
as differently as the ones in these three groups would have a wide 
variety of attitudes toward racial integration. But the data collected 
negates this assumption. 
As a means of calculating inter-group differences, chi square 
was derived. The size of this statistic was 3.63 which is not signifi¬ 
cant at the .05 per cent level of confidence. The implication is that 
these groups did not differ significantly or that only chance 
differences occurred in their responses to questions about integration. 
CHAPTER III 
SUMMARY AND CONCLUSION 
Introduction.--An integrated school should include more than 
biracial enrollment. Positive attitudes and open communication at 
all social and educational levels are paramount in overcoming the 
complex problems related to racial integration. Since many Negro 
children experience difficulty in meeting the educational standards 
of the "new school" when racial integration first occurs, school 
integration should possibly occur at the early elementary grades in 
order that students may profit from quality education throughout their 
academic careers. 
Problem and methology.—The problem involved in this study 
was to determine the difference in expressed attitudes toward racial 
integration among high school students who have been in and out of 
integrated schools and those who have never attended an integrated 
school. The subjects of the investigation included 30 students who 
attended a segregated school; 30 students who attended a segregated 
school, transferred to an integrated school and later returned to the 
segregated school; and 30 students who attended a segregated school 
and made a permanent transfer to an integrated school. 
The major purpose of this research was to ascertain the 




More specifically, the researcher sought to answer the following 
questions : 
1. What are the educational levels of the parents 
of the three groups of students? 
2. What are the occupations of the parents? 
3. What are the annual income ranges of the parents? 
4. What are the vocational plans of the three groups 
of students? 
5. What are the attitudes of Negro students toward 
racial integration? 
6. What are the differences in the attitudes of three 
groups toward racial integration? 
Research proceeded as follows: 
1. The writer's proposal to do this study was discussed 
with Dr. F. W. Sullivan, Principal of David T. Howard 
High School. He was very enthusiastic about the study 
and the possibility of results being useful in meeting 
the needs of our students in a changing society. 
Dr. Sullivan immediately approved the study, and placed 
his resources at the writer's disposal. 
2. Related literature germane to this study was reviewed, 
summarized and is presented in Chapter I. 
3. The researcher prepared a specially designed survey 
sheet that was used to get background information on 
the subjects. This survey sheet was approved by the 
researcher's advisor. 
4. The Purdue Master Attitude Scale was used to determine 
the attitudes of the subjects toward integration. 
5. The researcher secured the names and grade levels of 
30 subjects who had previously attended David T. Howard 
High School, transferred to an integrated school and 
later returned to the David T. Howard School. These 
students were administered the Attitude Scale and 
responded to the Survey Sheet. 
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6. The writer randomly selected 30 students from 
grades eight through twelve at the David T. Howard 
High School and administered the Attitude Scale and 
Survey Sheet. These students had been in continuous 
attendance at the Howard School. 
7. The researcher sought and found 30 students who had 
previously enrolled in Howard High School but since 
have enrolled in Bass, Grady, Southwest, West Fulton, 
and Northside High Schools. It was necessary to 
contact these subjects by phone and have visits and 
arrange appointments in order to administer the test 
to them. The parents and students were very coopera¬ 
tive in that the writer was able to administer the 
Attitude Scale and the Survey Sheet to about five 
subjects each time he went into the Kirkwood, 
Edgewood, and Fourth Ward areas. 
8. All data were compiled in accordance with the objec¬ 
tives of this study and are presented in the thesis 
with computations, analysis, comparisons and inter¬ 
pretations pertinent to this study. 
Summary of related literature.--The most important literature 
surveyed follows: 
1. Cubers study revealed that there is no way whereby 
attitudes can rise in a person except by learning 
them. However, attitudes may have their origin 
from several sources. 
2. Carson conducted a study to test the hypotheses that 
attitudes toward a situation may be changed by 
altering a person's perception. He found that if the 
situation becomes perceived as a means of attaining 
a goal that a person values, his attitude toward this 
situation will become favorable. 
3. Thayer found that the transition from a segregated 
situation to an integrated one was extremely com¬ 
plicated, and affects the attitude of white and 
Negro children alike, but particularly the Negro. 
4. When Ganerke made his study of attitudes toward 
racial integration, he found the general atmosphere 
was not comfortable in mixed schools and that some 
of the faculty showed prejudice. 
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5. Thurstone has demonstrated that attitudes can be 
changed by seeing a single movie, and that the 
change persisted for as long as a year and a half. 
6. Mussen found that increase or decrease in prejudice 
seem to be a relation of personality structure and 
not of intimacy contact. 
Findings.--The analysis and interpretation of data presented 
in Chapter II reveal the following summarization in keeping with the 
objectives of this study: 
1. The average grade completed by the parents of the 
subjects of this investigation were: Group A - 
10th grade, Group B - 11th grade, and Group C - 
12th grade. 
2. The largest percentage of the parents of the 
subjects in the three groups were engaged in 
service occupations. From 1 to 3 per cent of the 
parents were found in each of several other occu¬ 
pational classifications. 
3. The range of family income annually for the subjects 
in the investigation was from $1,000 to over $7,000, 
over half of the families earned less than $4,000 per 
year. 
4. The vocational plans of the subjects of this study 
showed variations among the three groups. In Group A, 
46.7 per cent of the students aspired to professional 
occupations; in Group B, 63.4 per cent listed 
professionals as their choice; and in Group C, 56.6 
per cent of the students indicated a preference for 
the professions. Clerical and sales occupations were 
popular among Group B, undecided and service ranked 
high among students in Group B, undecided and service 
ranked high among Group A, and undecided was high in 
Group C. 
5. Eighty-eight and eight tenths per cent of the students 
in the three groups scored "favorably" in their atti¬ 
tudes toward racial integration. 
6. There was no significant inter-group difference in the 
responses given to the instrument for this study. 
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Conclusions.--The data collected through the use of the Survey 
Sheet suggest the following conclusions: 
1. There was no significant difference in the 
educational level of the parents of the students 
who remained at the segregated school, those who 
transferred to an integrated school but returned 
to the segregated school, and those who transferred 
to an integrated school and remained there. 
2. There was significant similarity in the occupations 
of the parents of the subjects. The majority of the 
parents of the three study groups were employed in 
service jobs and other low paying unskilled occu¬ 
pations which indicated underemployment in view of 
formal education reported by them. 
3. There was no significant difference in the income 
range of the families that were involved in this 
study. The greater portion of them reported incomes 
that are generally considered low in terms of the 
total population. 
4. The students showed great variation in their voca¬ 
tional choices in top job categories. They tended 
not to show the career interest that would indicate 
plans to follow in the job pattern set by their 
parents. 
5. The attitudes of these students toward racial 
integration were positive in nature in that these 
ninety students gave evidence of favoring integra¬ 
tion regardless of their previous decisions about 
which school to attend. 
6. The attitudes reported by these students toward 
racial integration did not necessarily correspond 
with the way they behaved on a specified occasion. 
Implications.--The specific implications derived from the 
findings of this study are as follows: 
1. The educational level of the parents did not play 
an important part in the decisions of these students 
to attend an integrated school since 88.8 per cent 
of the subjects showed favorable attitudes toward 
racial integration. 
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2. Some factors other than schooling must have been 
operative in influencing the jobs held by the 
parents of the students studied. Opportunities 
for employment may have been a contributing 
factor. 
3. Student behavior toward integrated educational 
opportunities could not be attributed to their 
attitudes toward integration as measured by The 
Purdue Master Attitude Scale. 
Recommendations.—The interpretation of the findings together 
with the implications suggest the following recommendations: 
1. That the relationship between attitudes and 
behavior among Negro students be studied further. 
It may be hypothesized that extenuating circum¬ 
stances in an immediate life situation may cause 
an individual to respond differently from what 
might be expected of him. This was revealed on 
the survey sheet. 
2. That parents and teachers of Negro students 
become more aware of the attitudes and psycholog¬ 
ical needs of the youth, in order to better assist 
and motivate them in making wholesome adjustments 
to different, but real educational situations. 
3. That the administrations, faculties, and students 
of desegregated schools should strive to establish 
a psychological climate so in keeping with 
democratic spirit and tradition that all students 
might profit from their schooling. 
4. That specific values of respect, worth and dignity 
be taught to all students. These values may be 
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A SCALE FOR MEASURING ATTITUDES TOWARD ANY PROPOSED SOCIAL ACTION 
Form A Edited by H. H. Remmers 
Date  
Name (optional) Sex (circle one) M F 
Age Grade 
Directions: Following is a list of statements about proposed social actions. Place 
a plus sign ( + ) before each statement with which you agree with reference to the 
proposed social action or actions listed at the left of the statements. The person 
in charge will tell you the proposed social action or actions to write in at the head 
of the columns to the left of the statements. Your score will in no way affect your 
grade in any course. 
Integration 
Will bring lasting satisfaction. 
Has unlimited possibilities. 
Will solve some of humanity's greatest problems. 
Will be an influence for right living. 
Is sure to be effective. 
Is a practical basis for future planning. 
Places great emphasis upon fair-dealing. 
Has its merits. 
Can not do any serious harm. 
Will be all right in some cases. 
Cannot meet the demands of a complex social order. 
Will cause too much friction. 
Will soon become an object of bitter distrust. 
Will proceed to injurious limits. 
Is a disgrace to society. 
Will destroy our best American institutions. 
Is perfectly absurd. 
Copyright, Purdue Research Foundation, I960 
APPENDIX B 
SURVEY SHEET 
1. Occupation of the head of the household 
a. Mother - teacher 
b. Father - musician 
2. Educational level of parents. Please check one grade level. 
1st 2nd 3rd 4 th 5 th 6 th 
7 th 8 th 9 th 10th 11th 12th 
College . 
3. Do your parents rent or own their home? 
Check one. Rent  Own  
4. What are your vocational plans?  
5. Number of children in the family.  
6. Amount of yearly income. Please check one. 
$1,000 - $1,999 $2,000 - $2,999 $3,000 - $3,999 
$4,000 - $4,999 $5,000 - $5,999 $6,000 - $6,999 
Over $7,000 
VITA 
Goggins, Alfonza R. 
EDUCATION: 
B.A. Clark College, Atlanta, Georgia (Social Science 
Major), 1951; NDEA Guidance and Counseling Institute, 
Atlanta University, 1960-61; Working toward the Master 
of Arts Degree in Guidance and Counseling. 
EXPERIENCE : 
Social Studies teacher 1951-1959, Carver Vocational High 
School, Atlanta, Georgia; Counselor, David T. Howard High 
School, Atlanta, Georgia, 1960 - present. 
ORGANIZATIONS: 
Georgia Branch, American Personnel and Guidance Association 
Georgia Teachers and Education Association. 
PERSONAL: 
Married; 5 children, which includes a set of triplets. 
45 
